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District Mission 

We will inspire the creativity and imagination of all students and empower them as knowledgeable, skillful, 
and confident learners who flourish and contribute willingly in a changing world. 

Core Beliefs 
We believe that: 

 All people have inherent worth. 

 Life-long learning is basic to the survival and advancement of society. 

 The primary influence on the individual's development is the family in all its forms. 

 Valuing diversity is essential to individual growth and the advancement of society. 

 All individuals have strengths and human potential has no known limits. 

 Democracy thrives when individuals accept responsibility for their choices. 

 Being trustworthy builds trust. 

 Creativity and imagination are essential for society to flourish. 

 A safe environment is essential for the well-being of the individual and for society to flourish 
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Philosophy 

 The philosophy for our curriculum is developed with a democratic system of beliefs and values.  Believing that our students deserve the best 
education, our curriculum is aligned to the most current New Jersey Core Curriculum Content Standards and current statewide assessments.  Our scope 
and sequence is vertically and horizontally aligned.  The progression of objectives embraces decades of rigorous research, conducted both independently 
and at the university level, and acknowledges that children develop differently and that learning experiences and strategies for performance are 
differentiated.  Our borough is a diverse community, rich in tradition and spirit.  Knowledge is a fusion balancing authentic experience and content, which 
language arts literacy skills are integrated with other content areas.  Our curriculum contains common expectations that are rigorous and student centered, 
and teachers, who are most proximal to the children, will use this document as an instrument to ensure student success. 

 To ensure that our children are successful and receive the best education, this curriculum document, our staff will continuously collaborate on this 
living document.  We will develop purposeful and effective formative and summative assessments which measure growth of our curriculum and inform 
our instruction.  Finally, we will continuously seek to grow professionally through professional development, which is aligned to statewide regulations, but 
specifically geared to benefit our curriculum, school, and children. 

General Curriculum & Instruction Objectives 

 Teachers will employ lessons that are aligned to our curriculum and framed utilizing current research-based methods and techniques that focus on 
student achievement 

 Our lessons will be structured according to statewide and district standards and our teachers will have flexibility to ensure that lessons meet the 
needs of all learners 

 Units and lessons will be differentiated  

 Curriculum is be student focused on success and balances developmental theory and psychometric standards 

 Democratically developed benchmarks and assessments will be utilized to gauge student and curricular growth.  Assessment will be 
multidimensional and developed according to student need. 
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Pacing Guide (Scope & Sequence – M43, M44) 
Unit 1     September 9 – September 27 

NJ Model Curriculum Reading Focus Writing Focus Overview of the Unit 

Launching Unit 
The Golden Bull by 

Marjorie Crowley 

Excerpts from The 

Egypt Game and 

Detectives in Togas 

Launching Reading/ 

Accountable Talk 

Building Independent Reading 

Launching Reader’s Notebooks 

Launching Writing  

Writing Notebook  

Writing about Reading 

Personal Narrative(s) 

In the beginning of the year, incoming sixth graders will learn the routines 

and rituals of the Reading and Writing Workshop.    This is a pivotal unit.  

This is the time to foster a community of independent readers, thinkers, 

writers and speakers.  Students will make goals, reflect, and leave this unit 

understanding that readers actively read and writers use a process to refine 

their work. 

Unit 2     October 15 – November 22 

NJ Model Curriculum Reading Focus Writing Focus Overview of the Unit 

Literature and 

Narrative 
 Realistic Fiction  

Twelve Impossible 

Things Before Breakfast 

by Jane Yolen 

Studying the Realistic Story 

and Diving into the World of 

the Unimaginable 

 

A study of Narrative 

Technique: Realistic 

Fiction & the Spooky 

The purpose of this unit is to show students how they can use published, 

well-known authors as models for their own writing. Students should master 

the idea that they are responsible for creating  unique, vivid stories that are 

interesting and appealing to their audience.   

At the beginning of the unit, students will be introduced to various realistic 

short stories where they can imagine life in that story. After discussing, 

analyzing, and writing about the reading, students will be prepared to create 

their own realistic fiction stories that include dynamic characters, a strong 

setting, and a clear plot.  

Toward the end of this unit, students will read through several works of Jane 

Yolen. Yolen’s unimaginable, spooky stories will ignite the reader’s passion 

for the scary and unexplainable and start the brainstorming process for the 

students own scary stories.  

Using their skills as realistic writers, students will create one final spooky 

story for the unit.  

In order to tie the realistic and supernatural stories together, the writers will 

explore the similarities and differences between the two, and reflect on their 

own writing practices throughout the unit.  

Unit 3     December 2 – December 19 

NJ Model Curriculum Reading Focus Writing Focus Overview of the Unit 
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Informational Reading 

and Explanatory 

Writing 
 

Narrative Nonfiction – 

Biography  

Book Partners 

 

Nonfiction Book  This unit will expose students to the different ways authors write 

informational text. Students should recognize how different authors can 

attack the same subject and present similar information in different ways to 

their readers.  

The unit will start with students reading two or more biographies on the 

same person, but composed by two different authors. Students will be 

guided through the process of analyzing and critiquing the different styles of 

narrative nonfiction writing. The analysis will include a discussion of the 

elements of narrative nonfiction and the way authors present their 

information. Students will judge what is effective and what could be done 

better to improve the presentation of information. 

Alongside the teacher’s guidance, students will be reading a selection of 

biographies on their chosen person. The students will be learning to read as 

partners. They will be guided into “partner talk” and what the relationship 

between reading partners should look like.  

After students have fully studied ways to present narrative nonfiction, they 

will create a biography of their person by synthesizing the information they 

have found in their biographies. The students’ synthesized biography will 

include a table of contents, chapters, titles, subtitles, glossaries, and 

timelines.  

Unit 4     January 2 – February 14   

NJ Model Curriculum Reading Focus Writing Focus Overview of the Unit 

Reading Literature 

and Informational 

Texts & Writing 

Narrative and 

Argument 
 

Dystopian Reading 

 

The Giver by Lowis 

Lowry 

 

Wringer by Jerry 

Spinelli 

Reading Dystopian Fiction 

 

 

Reading Nonfiction – 

Government, Rules, Society, 

Developing Authority, Human 

Rights, Constitutional Rights, 

Human Basic Needs 

 

Book Clubs 

Writing Dystopian 

Narrative – Using a 

current world issue left 

uncontrolled, students 

write stories that 

project a grim future. 

 

Writing Argument – 

Literary Essay 

 

2 On-Demand writing 

story prompts 

The purpose of this unit is for students to explore and understand dystopian 

fiction. In order for the students to have a sound understanding, they will 

need to connect present issues in the world (over-population, food and water 

storage, totalitarian government, and environmental issues)  to the past 

world issues. A large portion of the study will involve looking at our 

government’s involvement in the protection of our rights. The Bill of Rights 

and The United Nations Human Rights Council will be analyzed in order to 

see if our government has made progress over the past couple hundred 

years. This will lead to the discussion of where we are heading and what 

type of involvement the government might have. 

As the students are reading these historic documents, they will also be 

reading a dystopian story. Their reading time should include a thorough 

analysis of dystopian fiction’s features and what do authors hope to teach 
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“The Lottery” - Jackson 

 

Must read narrative 

poetry 

the reader through its text.  At this point, students will have enough 

information to look toward the future. Students will write an essay about an 

outstanding issue in our world and its effects on us and our society. Students 

will attempt to answer how this unresolved problem can lead to a grim 

future.  

One of the books completed in this unit will be done as a book club. 

Students will work as a group to uncover their dystopian novel and they will 

strive to analyze and dissect the book through avid discussion by all 

members of the group.  

Studying the past and present, and the involvement of our government in 

each, will allow the class to analyze why authors choose to write about 

dystopian societies. Students will be able to make connections between real-

life and the imagined world in these stories. 

At the end of the unit, students will write a narrative on dystopian society 

based on the information the students has collected throughout the unit. 

Their goal is to attempt to create a society where their issue was never 

resolved, and is now being controlled by the government. 

Unit 5, Part I     February 17 – March 21 

NJ Model Curriculum Reading Focus Writing Focus Overview of the Unit 

Literature and 
Narrative 

Ralph Fletcher’s 
Marshfield Dreams 

Reading Memoir Time Capsule – 
Students share 
memories and 
moments of their 
lives and create a 
portfolio of writings 
and artifacts. 

In this unit, students will reflect on their lives and pick small 
moments that have influenced the shaping of their personal 
character.  
In order for the students to assess their own lives, they need to first 
look at some moments in a variety of authors’ lives. At the beginning 
of the unit, students will read a variety of published memoirs. 
Drawing upon the lives of famous people they know and uncovering 
life stories of people less familiar, students will come to understand 
how authors tell their unique life stories.  Students will look at how 
authors use literary technique such as reflection, vivid imagery, and 
the senses to tell their stories.   
Once students have identified how to share their memories with the 

reader, they will begin to create various writings and artifacts that 
help create a history of themselves as young people. This writing 
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time capsule should include narratives, reflections, timelines, and 
interviews.  

Unit 5, Part II     March 24 – May 2 

NJ Model Curriculum Reading Focus Writing Focus Overview of the Unit 

Mythology, Folklore 
and Poetry 

Building Reading Stamina – 
Test Prep 

Building Writing 
Stamina – Test Prep 

This unit will immerse students in the genres they are likely to find 
on the NJASK but that we have not covered to date in depth. 
Students will be introduced to an array of fiction that is not always 
the most frequently studied. The first part of the process is for 
students to be aware of each genre and what components usually 
exist in each. After the students can identify the various genres, they 
will then choose short works to read independently. As the teacher 
guides them through the various features of each genre, students 
will practice the same strategies to uncover the deeper meaning of 
the text. Through the various readings, students will become more 
prepared to attack these genres on the NJASK.  
Throughout the unit, students will be working on building their 
reading and writing stamina. Each student will form a personal goal 
to increase the length and quality of their readings and writings. In 
writing, students will be expected to write for an extended period of 
time. They will receive an array of prompts that might be seen on the 
NJASK. 

Unit 5, Part III     May 5 – May 8 

NJ Model Curriculum Reading Focus Writing Focus Overview of the Unit 

NJASK NJASK NJASK Students will be taking the NJASK this week. 

Unit 6     May 12 – June 23 

NJ Model Curriculum Reading Focus Writing Focus Overview of the Unit 
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Informational and 
Argument   
 

 

Chew On This 

By Eric Schlosser 

Reading Expository 
Nonfiction – Health and 
Wellness 

 

Presentations 

Writing Argument-
Based Letters 

The purpose of this unit is to introduce students to health and 
wellness. Students will be reading about healthy lifestyles through 
expository nonfiction. As the students read a variety of informational 
text, they will be deciding their stance on one of the many aspects of 
having a healthy life. After they have chosen a topic, they will be 
recording relevant and important information that they have found. 
As the students are working with their independent text, the teacher 
will demonstrate how to correctly examine an argument (format, 
features, authenticity). They will be shown how authors present their 
information and they will notice how authors discredit others’ points 
of view. Students will be able to see the effective ways to present an 
argument and also judge which style they prefer and feel is 
attainable in their own writings.  
After students have combed through a variety of informational text, 
they will begin to organize their notes and form their own argument 
towards healthy living by synthesizing the information that they have 
been discovering. Students will need to have a firm stance and use 
facts and statistics that they have found to support their writings and 
better persuade their audience.  
Towards the end of the unit, students will compose various 
argument-based letters based on the topic that they have thoroughly 
examined and researched. 
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Content Guide 
 

 

Unit 1: Launching Reader/Writer’s Workshop and Personal Narrative Grade: 6 

 

Rationale:  
In the beginning of the year, incoming sixth graders will learn the routines and rituals of the Reading and Writing Workshop.This   

is a pivotal unit.  This is the time to foster a community of independent readers, thinkers, writers and speakers.  Students will make 

goals, reflect, and leave this unit understanding that readers actively read and writers use a process to refine their work. 

Common Core Standards 
**Reading 
CCSS.ELA-Literacy.RL.6.1 Cite textual evidence to support analysis of what the text says explicitly as well as inferences drawn 

from the text. 

CCSS.ELA-Literacy.RL.6.2 Determine a theme or central idea of a text and how it is conveyed through particular details; provide a 

summary of the text distinct from personal opinions or judgments. 

CCSS.ELA-Literacy.RL.6.3 Describe how a particular story’s or drama’s plot unfolds in a series of episodes as well as how the 

characters respond or change as the plot moves toward a resolution. 

CCSS.ELA-Literacy.RL.6.4 Determine the meaning of words and phrases as they are used in a text, including figurative and 

connotative meanings; analyze the impact of a specific word choice on meaning and tone 

CCSS.ELA-Literacy.RL.6.6 Explain how an author develops the point of view of the narrator or speaker in a text. 

**Writing 
CCSS.ELA-Literacy.W.6.3 Write narratives to develop real or imagined experiences or events using effective technique, relevant 

descriptive details, and well-structured event sequences. 

CCSS.ELA-Literacy.W.6.3a Engage and orient the reader by establishing a context and introducing a narrator and/or characters; 

organize an event sequence that unfolds naturally and logically. 

CCSS.ELA-Literacy.W.6.3b Use narrative techniques, such as dialogue, pacing, and description, to develop experiences, events, 

and/or characters. 

CCSS.ELA-Literacy.W.6.3c Use a variety of transition words, phrases, and clauses to convey sequence and signal shifts from one 

time frame or setting to another. 

CCSS.ELA-Literacy.W.6.3d Use precise words and phrases, relevant descriptive details, and sensory language to convey 

experiences and events. 

CCSS.ELA-Literacy.W.6.3e Provide a conclusion that follows from the narrated experiences or events. 
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**Speaking and Listening 
CCSS.ELA-Literacy.SL.6.1 Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with 

diverse partners on grade 6 topics, texts, and issues, building on others’ ideas and expressing their own clearly. 

CCSS.ELA-Literacy.SL.6.1a Come to discussions prepared, having read or studied required material; explicitly draw on that 

preparation by referring to evidence on the topic, text, or issue to probe and reflect on ideas under discussion. 

CCSS.ELA-Literacy.SL.6.1b Follow rules for collegial discussions, set specific goals and deadlines, and define individual roles as 

needed 

CCSS.ELA-Literacy.SL.6.1c Pose and respond to specific questions with elaboration and detail by making comments that contribute 

to the topic, text, or issue under discussion. 

CSS.ELA-Literacy.SL.6.1d Review the key ideas expressed and demonstrate understanding of multiple perspectives through 

reflection and paraphrasing. 

CCSS.ELA-Literacy.SL.6.2 Interpret information presented in diverse media and formats (e.g., visually, quantitatively, orally) and 

explain how it contributes to a topic, text, or issue under study. 

CCSS.ELA-Literacy.SL.6.3 Delineate a speaker’s argument and specific claims, distinguishing claims that are supported by reasons 

and evidence from claims that are not.  

Resources 
The Golden Bull by Marjorie Crowley; The Egypt Game by  Zilphia Keatley Snyder;  Detectives in Togas  by Henry Winterfeld 

 

Vocabulary/Word Study 
stop and jot, reading log, lending library, retell (story), narrative,  

 

Essential Questions 
What is my role during Reader’s Workshop? 

 

How can I become an engaged reader? 

●  What can I do to help my understanding of a 

reading?  

 

 

How do I develop my writing?  

● What are the stages involved in writing? 

 

Enduring Understandings 
Students role is to become an active and engaged reader.  

 

To become an engaged reader, students must learn to comprehend and ask 

questions, building on each learned experience. 

● Students can use a variety of strategies to help become better 

readers, such as visualizations, asking questions, think out loud. 

 

To develop writing, a writer must make use of personal experiences, 

descriptive details, dialogue, word choice, and/or well-structured 

sequencing.  
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What is personal narrative writing? 

● What is an opening statement in narrative 

writing? 

● What is a closing statement in narrative 

writing? 

 

How do I integrate technology in the writing process?  

 

How can I participate effectively in group work?  

● Writing is developed and strengthens by planning, revising, editing, 

rewriting, or trying a new approach.  

 

Personal Narratives develop real experiences or events.   

● An opening statement engages and establishes context; introduces 

narrator and/or characters and organizes sequence of events.  

● A closing statement provides a conclusion that follows from 

narrated experiences/events.  

 

The use of technology can be integrated by researching on the Internet, 

producing and publishing, as well as, collaborating with others, through 

the use of the computer and/or Internet.  

 

To effectively participate in a wide range of conversations, a student must 

build on others’ ideas and learn to express their own clearly and 

persuasively by supporting arguments with textual evidence and personal 

experiences. Student must show a command of formal English with use of 

appropriate content vocabulary.  

 

Skills 
Make predictions 

Make inferences 

Evaluate evolving character 

Compare characters 

Determine character interaction 

Determining role of narrator 

Compare and contrast media 

Inferring 

Use of textual evidence when discussing texts and 

writing informationally 

Summarizing objectively and succinctly 

Interpreting words and phrases 

Written organization of ideas, words and concepts 

Strategies 
Close reading/ Rereading 

Jotting/ Talking 

Creating Timelines 

Tracking pivotal events 

Context Clues 

Learning from mentor texts 

Graphic organizers 
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Learning Experiences 
 

● Students will participate in whole class discussions 

around shared mentor texts. 

● Students will participate in CLOSE reading activities. 

● Students will read independently daily. 

● Students will use reading strategies each day that are 

taught in the mini-lesson. 

● Students will jot ideas and record facts in their reader’s 

notebooks.. 

● Students will learn to paraphrase the author’s words. 

● Students will talk about their texts. 

● Students will write daily using the writing process to 

create a nonfiction book about their research topic. 

Instructional Outcomes 
 

● Assessments  

● Reader’s Notebook  

● Reader’s Journal  

● Writer’s Notebook 

● Chapter Summaries 

● Personal-Narrative Essay 
 

 

Assessment  
● Pre-Post Assessment NJ Model Curriculum 

● Informational/Expository Writing Rubric 

● Notebook Rubrics 

 

 
 

Differentiation  
● Use of appropriate graphic organizers  

● Periodic checks by instructor 

● Small group instruction for new skills / chunk instruction 

● Sentence starters / prompts 

● Leveled readings 

● Writing checklists  

● Skill groups with modifications 

● Pair sharing 

● Individualized pacing 

● Modified Tests and Worksheets  
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Unit 2: Realistic Fiction / Narrative  
NJ Model: Unit 1 Literature / Narrative 

Grade: 6 

  

Rationale:  
The purpose of this unit is to show students how they can use published, well-known authors as models for their own writing. 

Students should master the idea that they are responsible for creating  unique, vivid stories that are interesting and appealing to their 

audience.  At the beginning of the unit, students will be introduced to various realistic short stories where they can imagine life in 

that story. After discussing, analyzing, and writing about the reading, students will be prepared to create their own realistic fiction 

stories that include dynamic characters, a strong setting, and a clear plot.  Toward the end of this unit, students will  read through 

several works of Jane Yolen. Yolen’s unimaginable, spooky stories will ignite the reader’s passion for the scary and unexplainable 

and start the brainstorming process for the students own scary stories. Using their skills as realistic writers, students will create one 

final spooky story for the unit. 

Common Core Standards 
**Reading 
CCSS.ELA-Literacy.RL.6.1 Cite textual evidence to support analysis of what the text says explicitly as well as inferences drawn 

from the text. 

CCSS.ELA-Literacy.RL.6.2 Determine a theme or central idea of a text and how it is conveyed through particular details; provide a 

summary of the text distinct from personal opinions or judgments. 

CCSS.ELA-Literacy.RL.6.3 Describe how a particular story’s or drama’s plot unfolds in a series of episodes as well as how the 

characters respond or change as the plot moves toward a resolution. 

CCSS.ELA-Literacy.RL.6.4 Determine the meaning of words and phrases as they are used in a text, including figurative and 

connotative meanings; analyze the impact of a specific word choice on meaning and tone 

CCSS.ELA-Literacy.RL.6.6 Explain how an author develops the point of view of the narrator or speaker in a text. 

**Writing 
CCSS.ELA-Literacy.W.6.3 Write narratives to develop real or imagined experiences or events using effective technique, relevant 

descriptive details, and well-structured event sequences. 

CCSS.ELA-Literacy.W.6.3a Engage and orient the reader by establishing a context and introducing a narrator and/or characters; 

organize an event sequence that unfolds naturally and logically. 

CCSS.ELA-Literacy.W.6.3b Use narrative techniques, such as dialogue, pacing, and description, to develop experiences, events, 

and/or characters. 

CCSS.ELA-Literacy.W.6.3c Use a variety of transition words, phrases, and clauses to convey sequence and signal shifts from one 
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time frame or setting to another. 

CCSS.ELA-Literacy.W.6.3d Use precise words and phrases, relevant descriptive details, and sensory language to convey 

experiences and events. 

CCSS.ELA-Literacy.W.6.3e Provide a conclusion that follows from the narrated experiences or events. 

**Speaking and Listening 
CCSS.ELA-Literacy.SL.6.1 Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with 

diverse partners on grade 6 topics, texts, and issues, building on others’ ideas and expressing their own clearly. 

CCSS.ELA-Literacy.SL.6.1a Come to discussions prepared, having read or studied required material; explicitly draw on that 

preparation by referring to evidence on the topic, text, or issue to probe and reflect on ideas under discussion. 

CCSS.ELA-Literacy.SL.6.1b Follow rules for collegial discussions, set specific goals and deadlines, and define individual roles as 

needed 

CCSS.ELA-Literacy.SL.6.1c Pose and respond to specific questions with elaboration and detail by making comments that contribute 

to the topic, text, or issue under discussion. 

CSS.ELA-Literacy.SL.6.1d Review the key ideas expressed and demonstrate understanding of multiple perspectives through 

reflection and paraphrasing. 

CCSS.ELA-Literacy.SL.6.2 Interpret information presented in diverse media and formats (e.g., visually, quantitatively, orally) and 

explain how it contributes to a topic, text, or issue under study. 

CCSS.ELA-Literacy.SL.6.3 Delineate a speaker’s argument and specific claims, distinguishing claims that are supported by reasons 

and evidence from claims that are not. 

Resources 
Twelve Impossible Things Before Breakfast by Jane Yolen 

Your Move by Eve Bunting; My Side of the Story by Adam Bagdasaria; The Graves Family by Patricia Polacco; The Justice League 

by David Levithan 

  

Vocabulary/Word Study 
realistic fiction 

independent reader 

narrative reading/writing 

analyze 

characterization: 5 words a week/character traits chart: ex: ambitious, charismatic, determined, efficient, fidgety, impatient, 

impulsive, obnoxious, persistent, versatile, compassionate (sample list - make adjustments as needed) 

6 Strategies of Reading: 
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inference 

connection 

prediction 

visualization 

questioning 

summarizing 

Writing Process 

pre-writing 

drafting 

revising 

editing 

publishing 

celebration 

  

Essential Questions 
How does a good reader use the author’s choice of 

words/phrases to analyze character(s)?  

● How does the use of words/phrases impact 

characterization in the author’s writing? 

● How does the reader use inferencing to analyze 

characters? 

  

How do I develop my writing? 

● What are the stages involved in writing? 

● How can I write effectively in a timed situation? 

 

What is narrative writing? 

● What is an opening statement in narrative writing? 

● How does inferencing enhance my writing? 

● What is a closing statement in narrative writing? 

 

How do I integrate technology in the writing process? 

 

Enduring Understandings 
An author’s choice of words/phrases has impact  on readers’ 

opinion of character(s). What a character says and how a 

character reacts guides the reader’s inferences and judgement. A 

good reader can interpret the author’s inferences. 

 

To develop writing, a writer must make use of personal 

experiences, descriptive details, dialogue, word choice, and/or 

well-structured sequencing. 

● Writing is developed and strengthens by planning, 

revising, editing, rewriting, or trying a new approach. 

● To effectively write in a timed situation, a writer must 

learn flexibility and concentration skills.  A writer must 

increase vocabulary and descriptive writing skills through 

practice.   

 

Narratives develop real or imagined experiences or events. 

● An opening statement engages and establishes context; 

introduces narrator and/or characters and organizes 
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How can I participate effectively in group work?  
 

sequence of events in narrative writing. 

● Inferencing enhances the writing by engaging the reader 

in the writing piece. 

● A closing statement provides a conclusion that follows 

from narrated experiences/events. 

 

The use of technology can be integrated by researching on the 

Internet, producing and publishing, as well as, collaborating with 

others, through the use of the computer and/or Internet.  

 

To effectively participate in a wide range of conversations, a  

student must build on others’ ideas and learn to express their own 

clearly and persuasively by supporting arguments with textual 

evidence and personal experiences.  Student must show a 

command of formal English with use of appropriate content 

vocabulary.  

  

  

Skills 
Make predictions 

Make inferences 

Evaluate evolving character 

Compare characters and their traits 

Determine character interaction 

Determining role of narrator 

Compare and contrast media 

Inferring 

Use of textual evidence when discussing texts and writing 

informationally 

Summarizing objectively and succinctly 

Interpreting words and phrases  

Written organization of ideas, words and concepts 

Strategies 
Close reading/ Rereading 

Jotting/ Talking 

Creating Timelines 

Tracking pivotal events 

Context Clues 

Learning from mentor texts 

Graphic organizers 
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Learning Experiences 
● Students will participate in whole class discussions 

around shared mentor texts. 

● Students will participate in CLOSE reading activities. 

● Students will read independently daily. 

● Students will use reading strategies each day that are 

taught in the mini-lesson. 

● Students will jot ideas and record facts in their reader’s 

notebooks.. 

● Students will learn to paraphrase the author’s words. 

● Students will talk about their texts. 

Instructional Outcomes 
● Pre/Post Assessments: NJ Model Charles by Shirley 

Jackson (2-period) reading comprehension and writing 

prompt) 

● Reader’s Notebook 

● Reader’s Journal 

● Writer’s Notebook 

● Chapter Summaries 

● Narrative Essay 

● Use of higher level domain specific vocabulary lists 
 

  

Assessment 
● Pre-Post Assessment NJ Model Curriculum 

● Informational/Expository Writing Rubric 

● Notebook Rubrics 

● Vocabulary quizzes and tests 

 

Differentiation 
Use of appropriate graphic organizers 

Periodic checks by instructor 

Small group instruction for new skills / chunk instruction 

Sentence starters / prompts 

Leveled readings 

Writing checklists 

Skill groups with modifications 

Pair sharing 

Individualized pacing 

Modified Tests and Worksheets  
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Unit #3/NJ Model Unit #2 
Informational Reading and Explanatory Writing 

Grade 6 
November 4 - December 19 

 

Rationale 
The Common Core Standards place incredible emphasis on reading and writing nonfiction.  In this unit, students will read narrative 

nonfiction. Students will learn how biographies are structured and how good readers can predict those structures and even come to 

rely on them.  Reading biography is very important for students as they will be asked repeatedly through high school and college to 

read stories about the lives of people and the impact those people’s lives had on the world.  Students will choose a person to read 

about and read across at least two texts to learn about that person.  Students will think about and study how different authors depict a 

person’s life similarly and differently.  After much reading, students will create nonfiction books about the person they researched.  

Writing their own books will help readers internalize the different features of texts and decisions that go on when creating 

informational texts.   

Learning Goals 
 
Reading Informational Texts Common Core Standards 
 
R.1 Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual evidence when writing or speaking to 

support conclusions drawn from the tex 

R.2 Determine central ideas or themes of a text and analyze their development; summarize the key supporting details and ideas. 

R.3 Analyze how and why individuals, events, or ideas develop and interact over the course of a text. 

R.4 Interpret words and phrases as they are used in a text, including determining technical, connotative, and figurative meanings, and analyze how specific 

word choices shape meaning or tone. 

R.5 Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text (e.g., a section, chapter, scene, or stanza) relate 

to each other and the whole. 

R.6 Assess how point of view or purpose shapes the content and style of a text. 

R.7 Integrate and evaluate content presented in diverse media and formats, including visually and quantitatively, as well as in words.
1 

R.9 Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the approaches the authors take. 

R.10 Read and comprehend complex literary and informational texts independently and proficiently 

http://www.corestandards.org/ELA-Literacy/CCRA/R/2/
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Writing Informational Texts Common Core Standards 

W.6.2 Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization, and analysis of 

relevant content. 

W.6.2a Introduce a topic; organize ideas, concepts, and information, using strategies such as definition, classification, comparison/contrast, and cause/effect; 

include formatting (e.g., headings), graphics (e.g., charts, tables), and multimedia when useful to aiding comprehension. 

W.6.2b Develop the topic with relevant facts, definitions, concrete details, quotations, or other information and examples. 

W.6.2c Use appropriate transitions to clarify the relationships among ideas and concepts. 

W.6.2d Use precise language and domain-specific vocabulary to inform about or explain the topic. 

W.6.2e Establish and maintain a formal style. 

W.6.2f Provide a concluding statement or section that follows from the information or explanation presented 

Resources 
 

● Students will need at least THREE resources on the same person: 2 books and one internet article 

● Class mentor texts TBD 

● Reader’s and Writer’s notebooks 

● Independent reading books 

Vocabulary 
Character/personality traits (continuation from Unit 2, domain-specific) 

Biography 

Domain-specific vocabulary word lists based on the time period and the person the biography is based on (10-15 words for special 

education classes, 15-20 for mainstream classes), each student will develop on their own 
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Essential Questions/ Guiding Questions 
 

Why do authors write biographies?  

● What is biography? 

● What is the difference between narrative non fiction and 

expository nonfiction? 

 

What structures do authors rely on to craft biography? 

● What are the predictable patterns and sections of biography? 

● What strategies do writers use to craft the paragraphs and 

various sections of biography? 

 

What strategies can readers use to fully comprehend biography? 

 

Why are biographies about the same person sometimes told 

differently?  

● How does audience determine what facts are included and 

excluded?  

● How does author’s perspective shape which facts and ideas 

are included and excluded? 

 

How do I develop my writing? 

● What are the stages involved in writing? 

● How can I write effectively in a timed situation? 
 

Enduring Understandings 
 
Biography is the story of someone’s life.  Usually biographies are written 

about remarkable people who significantly impacted the world.  
 
Author’s write biography to teach readers about someone they are 

fascinated by and they hope to spark that same fascination in readers.  

Authors also write biography to inform readers.  
 
Biography is nonfiction, but it reads like story. It shares similar features of 

both informational texts and narrative texts.  There are “characters” and 

setting, conflicts and resolution - similar to fiction.  Yet, biography is 

laden with real facts and truths. 
 
Biography follows a very predictable pattern.  Most biography includes 

details about: early life/ childhood, inspirations/dreams, role models, 

obstacles, how that person impacted the world or society and how they are 

remembered today. 
 
Authors shape texts using chapters, scenes and paragraphs.  They use 

transitional language to connect facts and ideas.  They use strategies such 

as definition, classification, comparison/contrast, and cause/effect; include 

formatting (e.g., headings), graphics (e.g., charts, tables). 
 
Readers can create timelines to hold onto the details of a person’s life and 

think about how those details add up. They jot and keep notes and stop and 

ask themselves “How does this incident help me understand the 

importance of this person and his or her impact on the world?” Readers 

can look up unknown words and use context clues. 
 
Audience can be a big factor in how a story is told.  Authors of young 

readers will deliberately leave out facts they deem inappropriate for 

children.    The personal beliefs and experiences of an author will also 

reflect how they share the story of a person 
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To develop writing, a writer must make use of personal 

experiences, descriptive details, dialogue, word choice, 

and/or well-structured sequencing. 

● Writing is developed and strengthens by planning, 

revising, editing, rewriting, or trying a new approach. 

● To effectively write in a timed situation, a writer must 

learn flexibility and concentration skills.  A writer 

must increase vocabulary and descriptive writing 

skills through practice.   
. 

Skills  
Inferring 

Use of textual evidence when discussing texts and writing 

informationally  

Summarizing objectively and succinctly 

Interpreting words and phrases, including quotes 

Written organization of ideas, words and concepts  

Strategies 
Close reading/ Rereading 

Jotting/ Talking 

Creating Timelines 

Tracking pivotal events 

Context Clues 

Learning from mentor texts 

Graphic organizers 

 

Learning Experiences 
● Students will participate in whole class discussions around 

shared mentor texts. 

● Students will participate in CLOSE reading activities. 

● Students will read independently daily. 

● Students will use reading strategies each day that are taught 

in the mini-lesson. 

● Students will jot ideas and record facts in their reader’s 

notebooks.. 

● Students will learn to paraphrase the author’s words.    

● Students will talk about their texts. 

● Students will write daily using the writing process to create 

a nonfiction book about their research topic.  

● Students will write a summary objectively, without opinion. 

Instructional Outcomes/ Products 
● Pre-Post Assessment: NJ Model Interesting Facts 

About Soil and Explanatory Writing - 2 prompts/1 

paragraph each 

● Process Piece: Research - Based Nonfiction Book 

● Writer’s Notebook 

● Reader’s Notebook 
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Assessment 
 

● Pre-Post Assessment NJ Model Curriculum 

● Informational/Expository Writing Rubric 

● Notebook Rubrics 

● Vocabulary Quizzes and Tests 

 
 

Differentiation 
 

● May read only two texts 

● Teacher may download the article for students to 

ensure the article is a good fit and use a highlighter to 

illuminate the important events/ facts 

● Create a booklet with the template already created - so 

students can fill in topic, text, pictures, etc. without 

having to format 

● Some students may only be able to make a t-chart of 

“author’s words” and “in my own words” and that is 

what they will publish with pictures 

● Vocabulary list may be shorter (10-15 domain-specific 

words) 
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